
 

 

Functional Behavior Assessment Summary 

 

Assessment Date: 10/1/20XX ☒ New ☐ Revision ☐ Review without change 
 A substantial change requires a new FBA summary. 

Name: Jones Mike    ☒ Male ☐ Female 

 Last (legal) First (no 

nicknames) 
M.I.   

Birthdate: 1/23/20xx Grade: 2 

Resident District: Green Hills Community 

Schools 
Building: Van Buren Elementary 

Attending District: Green Hills Community 

Schools 
Building: Van Buren Elementary 

Attending Area Education Agency: 27 Attending Building Phone: (123)456-7890 

 

☒ Parent  Name: Susie Jones Home Phone: (908) 765-4321 

☐ Foster Parent  Address: 423 Rainbow Drive Work/Cell Ph: (   )    -     

☐ Guardian   Green Hills, IA 12345   

☐ Surrogate          E-mail: susiejones@gotit.com 

☐ Student 

 

☐ Parent  Name:       Home Phone: (   )    -     

☐ Foster Parent  Address:       Work/Cell Ph: (   )    -     

☐ Guardian           

☐ Surrogate          E-mail:      @     .      

☐ Student 

 

 
Individuals completing this Functional Behavior Assessment: 

Name Position Name Position 

Marcia Brown Special Education Teacher Sally Rhodes School Social Worker 

Susie Jones Parent Mike Smith Second Grade Teacher 

                        

                        

 
Contact person for this summary:  Sally Rhodes 

 Phone:  319-399-3900 E-mail: srhodes@qtaea.org 
 

  



 
Behavior(s) of concern.  State a clear, measurable, and observable description of the behavior(s) of concern. 

 Disruptive behavior:  behaviors that interrupt or disturb an activity or task 

Examples: the student pokes others, makes faces towards others (e.g. sticking out tongue), talks loudly to others, blurts, 

making loud noises with objects (e.g. slamming books/materials down) 
Non-examples: touching or talking to others at recess, lunch or transition times, talking with others during group 

activities, tapping others on the shoulder, blurting when teacher has asked for a choral response 
 

Physical Aggression: student engages in behaviors that result in physical contact with another individual. 
Examples: hitting, kicking, biting, scratching 
Non-examples: slamming books/object down, swearing, name-calling, throwing things, kicking someone when trying to 

kick a ball, high five, patting someone on the back, tapping someone on the shoulder 

 

Strengths.  What student strengths may provide a foundation for decreasing the behavior(s) of concern and increasing 

replacement behaviors?   

Mike is a friendly student with a vivid imagination and creative ideas. He demonstrates the ability to brainstorm ideas and 

is assertive in expressing his desires. Mike is open with adults and eagerly plays with them. He enjoys spending time with 

peers outside and engages in conversations with them readily in the classroom.  Mike appears to be motivated to complete 

work when working one-on-one with adults.  Mike does not demonstrate disruptive behavior during math or science. 

Mother reports that he does well when given one-on-one adult attention and during baseball practice. 

 

Descriptive Summary.  Document existing and newly acquired data.  Include information from a variety of approaches 

and/or data sources:  record review, interviews, observations, tests, and/or graphic displays such as scatter plots, ABC 

analysis, etc.  The extent of data collection should reflect the complexity of the behavior(s) of concern. 
 
Record Review: 
A record review of Mike’s cumulative file and existing progress monitoring data was completed on 8/27/20xx.  Behavior 

reports in the cumulative file indicate Mike has demonstrated problem behaviors since entering the public school setting.  

In Kindergarten, reports indicate Mike demonstrated disruptive behaviors and physical aggression.  These behaviors were 

addressed with a reinforcement plan implemented from January 20xx-May20xx.  Mike chose a tangible reward from a 

box one time per day when he followed classroom expectations. A phase change was implemented in March, increasing 

the reward to twice per day. Progress monitoring data was not available for this intervention.   
 
In first grade, Mike received intensive instruction to reduce physical aggression.  Mike received instruction in the form of 

social stories for specific activities/skills, structured recess with increased supervision, visual and verbal cues to prompt 

appropriate behaviors, designated quiet areas when escalated, and use of scheduled breaks. A PBIS Tier 2 social skills 

group was added when these strategies did not appear adequate. The social skills group focused on sharing, waiting your 

turn, being a good winner/loser, etc.  Mike was provided with opportunities to practice these skills in and outside of this 

group setting.  There is no progress monitoring data available from this intervention other than office referral 

documentation.  It appears that physical aggression was reduced from 1 incidents per week to .5 incidents per week after 

the implementation of this intervention.  First grade report cards indicate there were numerous episodes of disruptive 

behavior and physical aggression.  
  
Office refferral data from August 20xx - May20xx (first grade):  Mike received 35 office discipline referrals, averaging  1 

per week. 27 referrals were for physical aggression, 7 were for disrupting instruction, and 1 was for verbal aggression.     
 
Office referral data from August 20xx-October 1, 20xx (second grade):  Mike received 7 office discipline referrals in 6 

weeks, averaging 1.2 per week.  4 referrals were for physical aggression, and 3 were for disrupting instruction.   
  
Interviews: 
Two interviews were conducted to assist with defining problem behavior and antecedents and consequences.  Mike’s 

classroom teacher was interviewed on 9/2/20xx  Mike’s classroom teacher reports Mike demonstrates disruptive behavior 

most frequently during independent work time and whole group instruction, transitions, or when isolated from peers.  



Teacher reports Mike does not demonstrate disruptive behavior on the playground, or during non-instructional times.  

Antecedents observed by Mike’s teacher include teacher is helping others and when her attention is divided between 

multiple students/tasks.  
 
In addition to disruptive behavior, Mike’s classroom teacher reports that he is aggessive toward others.  He hits and kicks 

others.  Antecedents for this behavior seem to be when he asked to do work.  The teacher reports that she most often will 

provide help to Mike to get him started on the task. She indicated that she sees this most during reading and writing time. 

Additionally, she indicated that aggressive behaviors are often preceded by Mike saying self-depricating statements (“I’m 

so dumb) and/or laying his head on his desk.  
 
Direct observation:  
ABC data was collected on 6 different observations between September 10 and October 1, 20xx for a total of 5 hours.  

There were 61 instances of problem behavior observed. 10 of the behaviors observed were physical aggression and 51 

were disruptive behavior. See environmental conditions for more information about ABC data collected.   
 
FLITAD data was collected for 5 days, 9/27/20xx, 9/28/20xx, 9/29/20XX, 9/30/20XX, and 10/1/20xx to gather baseline 

for problem behavior.  See problem analysis section for more information. 
 
Preference Assessment Data: 
A paired choice preference assesment was conducted on 10/1/20xx to identify potential reinforcers that could be helpful in 

intervention planning. Items tested during this assessment included:  Ipad, legos, drawing, fidgets, books and Batman 

toys.  Mike was given the opportunity to choose between 2 items.  Each item was paired with all other items once, which 

provided a hierarchy of high preferred to low preferred items. Mike chose drawing 100 %, Legos 80%, Ipad (games of his 

choosing, such as Angry Birds and Cut the Rope) 60%, Batman toys 60%, Books 20% and Fidgets 0% . 

 

Student Skills:  

 ☒ Yes ☐ No Are there skill deficits related to the behavior of concern? 

 If yes, identify or describe: 
 
Mike struggles with reading & writing skills and is more likely to engage in problem behaviors during literacy 

activities.  Mike does not have skills to request help appropriately during these activities.  

 

 ☒ Yes ☐ No Does the student display appropriate skills instead of the behavior of concern? 

 If yes, identify or describe: 

Mike frequently demonstrates appropriate behaviors when taking a break with a friend or adult and during math 

and science and when working for high preferred tangibles (such as drawing and legos).   

 

Problem Analysis:  (Based on the Descriptive Summary, respond to the following questions. 

What about the behavior is concerning?  Consider the behavioral dimensions of frequency (how often), intensity 

(to what degree), duration (how long), and latency (time between prompt and desired behavior). 
 
Disruptive behavior:  Frequency of behavior in concerning. Baseline data was collected for 5 days using 

frequency rate. The average frequency rate for disruptive behaviors was 3.2 per hour. 
 
Physical Aggressions: Frequency of behavior is concerning.  Baseline data was collected for 5 days using 

frequency count. The average frequency rate was 1 incident of physical aggression per day (5x per week).  

 

 



What is the expected or desired performance?  What standard was utilized to make the comparison? (e.g., 

standard, benchmarks, peer comparison, school norms) 
 
Peer comparison data from Mike’s classroom peers indicate typical same-age peers engage in 0 acts of physical 

aggression per day, and 1.2 disruptive behaviors per day.   

 

What is the student’s current level of performance? 

3.2 incidents of disruptive behavior per hour 

5 incidents per week of physical aggression 

 

What is the discrepancy between the student’s expected and current performance? 

2 incidents of disruptive behavior per hour  

5 per week of physical aggression 

 

Environmental Conditions 

Antecedents 

What are the events immediately before the behavior(s) of concern, or events that trigger the behavior(s) of 

concern?   
Disruptive Behavior: 
Antecedents most frequently correlated with disruptive behavior include:  teacher attention diverted (73%) and direction 

to complete independent work activity (27%). 
 
The most frequent context for disruptive behavior was whole group instruction (43%), science (37%) and art (20%). 
 
Physical Aggression: 
Antecedents most frequently correlated with physical aggression include:  given a direction to complete work (70%), 

given a direction to do a non-academic task (30%). 
 
The most frequent context for physical aggression was writing (65%) and reading (35%). 
 

Consequences 

What is the observed common response(s) of the teacher to the behavior(s) of concern?   
Disruptive Behavior: 
ABC data indicated the most frequent consequences for disruptive behavior were: 64% adult attention was provided in the 

form of redirection, motivating, and reminding of choices.  36% of the time Mike was ignored.   
 
When Mike was ignored, behavior stopped only 18% of the time.  When Mike was given attention, behavior stopped 81% 

of the time.  This suggests attention might be reinforcing Mike’s disruptive behavior.   
 
Physical Aggression: 
ABC data indicated the most frequent consequences for physical aggression were: 56% sent time out room, 20% 

reprimanded, 24% demand reduced or removed. 

When Mike was sent to the time out room, behavior stopped 85% of the time.  When given a reprimand behavior stopped 

33% of the time and when demands were reduced or removed behavior stopped 100%.   This suggests that escape might 

be reinforcing Mike’s physical aggression. 

 

 



What is the observed common response(s) of peers to the behavior(s) of concern?   

During ABC observations peers ignored his problem behavior.  

 

Hypothesized function (purpose) of the behavior.  Based on a convergence of data reflected in the Descriptive 

Summary and Problem Analysis, what is the function of the behavior(s) of concern?  Is the student attempting to 

gain something or avoid something? 

 

When teacher attention is diverted, Mike demonstrates disruptive behavior in order to gain adult attention. 

When given a demand, Mike demonstrates physical aggression in order to escape demands.   

 

Additional Notes.  Document any additional notes or reflections here. 

 

 

Next Steps. 

An FBA is an on-going process which is directly tied to the development and implementation of a Behavior 

Intervention Plan (BIP).  Please select the appropriate box below: 

☒ This FBA led to the development of a BIP 

☐ This FBA did not lead to the development of a BIP.  Any needed alternative actions will be 

addressed in a separate plan (504 plan or intervention plan). 



 

 

 

                      Behavior Intervention Plan 
 

 
  New  Revision  Review without change 
  A substantial change requires a new BIP summary. 
 

Student: Mike Jones Date: XX/XX/20XX Date of most current FBA: 10/1/20XX 
 
Names and positions of those who developed this Behavior Intervention Plan: 
 

 
                                                 Parents       

 

 
Marica Brown  

 
Special Ed Teacher 

 
Sally Rhodes 

 

 
School Social Worker 

 
Mike Smith 

 
2nd Grade Teacher 

 
Susie Jones 

 

 
Parent 

 
 

 
 

 
  

 

 
  

 
 

 
 

 
 
Behavior(s) of Concern Identified in the Functional Behavior Analysis: 

 Disruptive behavior:  behaviors that interrupt or disturb an activity or task 

Examples: the student pokes others, makes faces towards others (e.g. sticking out tongue), talks loudly to others, 
blurts, making loud noises with objects (e.g. slamming books/materials down) 
Non-examples: touching or talking to others at recess, lunch or transition times, talking with others during group 
activities, tapping others on the shoulder, blurting when teacher has asked for a choral response 
 

Physical Aggression: student engages in behaviors that result in physical contact with another individual. 
Examples: hitting, kicking, biting, scratching 
Non-examples: slamming books/object down, swearing, name-calling, throwing things, kicking someone when 
trying to kick a ball, high five, patting someone on the back, tapping someone on the shoulder 

 
The behavior(s) of concern is a: ☒ Skill Deficit    ☐ Performance Deficit 
 
Alternative or Replacement Behaviors and/or Skills. 
 
Has the alternative or replacement behavior been observed? 

x☒ Yes    ☐ No 
 
If yes, describe the behavior and under what conditions it was observed? 
 
Mike is less likely to engage in problem behaviors during lunch and PE, and when given 1-1 adult attention or 
when taking a break with peers and adults, and when working towards highly preferred tangibles. 
 
If no, can the alternative or replacement behavior be elicited by offering appropriate reinforcement? 
☐ Yes    ☐ No 
 
If yes describe reinforcement required: 



 

 

      
 
 
Baseline.  What is the student’s current level of performance? 
 

Disruptive behavior: The frequency rate for disruptive behaviors was 3.2 per hour. 
 
Physical Aggression: 1 incidents of physical aggression per day (5 per week). 
 
 
Goal. State the behavioral goal in measurable and observable terms that include the conditions, behavior, and 
criterion. 
 
In 36 weeks, when in the classroom setting, Mike will engage in disruptive behavior at rate of 1 or fewer disruptions 
per hour. 
 
In 36 weeks, throughout the school day, Mike will engage in physical aggression 0 times per week. 
 
 
 

Implementation Plan 

 

Prevention Strategies: What changes in instruction, choices, environment, and so forth are needed to decrease or 
prevent behavior(s) of concern? 

 
Action: 
Prevention strategies for Disruptive Behavior (attention function) 

1. Each day Mike will start his day with a 10 minute check in with a preferred adult. During this time allow 
Mike to lead the conversation/topics. Prior to going to class the adult will review the replacement behavior 
procedures with Mike. 

 
2. Prior to large group instruction time, teacher will prompt Mike to use replacement behavior.  “If you want to 

get my attention use your visual or raise your hand.”  Make sure visual is available. 
 

3. During whole group instruction, Mike will be seated near the teacher so attention is readily available. 
 
Prevention Strategies for Physical Aggression (escape function) 

1. Create a job list for Mike during reading and writing.  The job list includes expected tasks (at Mike’s skill 
level) and what break he is working toward. Prior to starting job list determine with Mike what the break will 
be. 

 
2. When presenting each job list, the classroom teacher will provide choices for Mike. This might include 

where he works, what order he completes tasks, to work alone or with a peer. 
 

3. Prior to each job list and at least once every 15 minutes during academic work times, teacher will remind 
Mike that he has the option to use his replacement behavior. “Remember you may use your choice card.” 
Make sure visual choice card is available in all work settings. 

 
 
Who will be responsible for this action? SpEd Teacher and 2nd Grade Teacher 
 
When this action will be implemented:  11/4/XX 

 
 
 
 
 



 

 

Teaching Alternative or Replacement Behaviors and/or Skills: This behavior will replace the behavior(s) of 
concern for student to obtain the same results. 

 
Action:   
Specially designed instruction will initially be done 1:1. Instructional strategies will include: teacher modeling, role 
play and directed practice. This instruction will need to be daily until skill is mastered. The skill instruction initially 
will be provided in the special education room. 
 

1. Replacement Behavior for Disruptive behavior (attention function):  Teach Mike how to request attention 
from adults 

a. Develop visual/signal that Mike will use to request attention (e.g. raise hand) 
b. Teach Mike the steps for requesting attention 
c. Practice requesting attention with multiple adults in multiple settings 

 
       2.   Replacement behavior for Physical Aggression (escape function):  Teach Mike to request a choice 

a. Teach him the steps to requesting a choice 
b. Practice requesting a choice with multiple adults in multiple settings 

 
      3. Teach Mike how to use a job list  

a. What the teacher will do (will identify 3 tasks that he needs to complete) 
b. What he can do when he is finished (pre identify what break will be when he has completed list)  

 
       4.  Mike will be taught how adults will respond to his problem behavior and replacement behavior (see  
            response plan below).   
 
        5.  Mike will debrief incidents of physical aggression during small group time with the special           
              education teacher the day following the incident. Debriefing will follow school debriefing policies  
              and utilize expected/unexpected social behavior mapping.   
 
 

Who is teaching the replacement behavior? Special Ed teacher, classroom teacher 
 
When this action will be implemented:  11/4/XX 
 

 

Response Strategies: Teacher/parent/caregiver responses 

 
Action:   
 
For replacement behavior for disruptive behavior (requesting attention): 

1. When Mike request attention appropriately adults will provide attention immediately.  For example:  “Thank 
you for raising your hand.  What do you need?”    

 
For replacement behavior for physical aggression (asking for a choice): 

1. When Mike appropriately request a choice the adult will respond, “Thank you for asking for  choice.”  The 
adult will provide a choice using the scripts that have been provided.  The choice will allow Mike to escape 
part of his job list or part of a task. 

 
For appropriate/expected behavior: 

1. When participating in instruction without displaying disruptive behavior, Mike will be given verbal praise 
every 10 minutes.   

2. Upon completing his job lists, he will earn a break with access to highly preferred items/activities (per 
preference assessment results).  

3. Reinforce Mike for absence of physical aggression.  For every hour he does not engage in physical 
aggression he will earn a green soccer token.  Each token is worth 5 minutes of break to draw or play legos 
(highly preferred item) Present the option to Mike that he can do have his break with an adult or by himself. 

 



 

 

For problem behavior (disruptive behavior): 
1. Ignore Mike’s behavior when instruction can continue and peers remain engaged. 
2. Verbally acknowledge peers who are following expectations 
3. If Mike displays disruptive behavior adults will neutrally prompt him to use his attention signal/visual.  If he 

does adults will say thank you for using the attention signal and ask him, “How can I help you?” or call on 
him. 

4. If Mike’s behavior is disrupting instruction Mike will be told he needs to go to the concentration station area 
(a desk in a separate area) in the classroom where he is expected to continue to complete his work for 
three minutes. Mike will set the timer and return to the group. The teacher will acknowledge Mike for 
following his plan.   

5. If Mike refuses to go this area in the classroom and disruption continues he will be told he needs to go the 
special education classroom. Special education staff will re-present the work task expectation and provide 
no other attention. Teacher will set timer for 5 minutes. Adults will not speak with Mike about his behavior at 
this time. Processing the event will occur during specially designed instruction time later in the day or the 
following day.   

6. Mike will return to the classroom and the teacher will acknowledge a positive behavior upon re-entry, ex: 
"Mike, I like how you enter the room with a quiet voice."  

7. If Mike refuses to go to the special education room after prompting, consider removing classroom peers in 
order to reduce attention for disruptive behavior.   

 
For problem behavior (aggressive behavior) 
 

1. When adults notice that Mike is beginning to display low-level escape-maintained behaviors (i.e. says self-
depricating statements like “I’m so dumb,” laying his head on his desk), they will neutrally prompt him to 
use his choice card and remind him what he’s earning for his break.  If he complies and uses his choice 
card, adults will say, “Thank you for requesting a choice” and will provide a choice that allows Mike to 
escape part of the task.   

2. If Mike engages in agressive behaviors, he will be given neutral prompts to complete the original demand 
(i.e. first work, then break). During this time, staff will provide minimal attention (use of neutral prompting 
only) and Mike will not have access to tangibles. He will be required to complete the task(s) on his job list 
before moving on in his day. Staff will block all attempts of aggression towards himself or others. Once he 
completes his task, he will earn his break and move on with his day. If he does not comply within 3 mins, 
the safety plan will be initiated.       

 
Who will be responsible for this action? 2nd Grade Teacher, SpEd Teacher, Art, Music, and PE teachers, 
Principal, and Paraeducator. 

 
When this action will be implemented:  11/4/XX 

 
 

Safety Plan: Actions needed to ensure safety and the de-escalation of student behaviors in emergency situations. 

 
Action:  When Mike displays behaviors that are dangerous to himself or others for more than 3 minutes, the CPI 
team will be called and peers will be removed from the environment and go to the empty classroom across the hall 
where instruction will continue with the class. The CPI team will supervise Mike.   
 
Mike will continue to be given neutral prompts to complete the original demand (i.e. first work, then break). Staff will 
block all attempts of aggression towards himself or others. Once he completes his task, he will earn his break and 
move on with his day. The behavioral incident will be processed during regularly scheduled instructional time 
frames. 
 
If Mike continues to be a threat to himself or others, CPI trained staff will determine the need to utilize seclusion and 
restraints. CPI trained staff will follow seclusion and restraint procedures and notify parents.    
 

Who will be responsible for this action? Special Ed Teacher, 2nd Grade Teacher, Principal, CPI team 
 

When this action will be implemented:  11/4/XX 



 

 

 
 

Other actions that are needed to meet the needs of this individual 

 
Action:  All adults interacting with Mike will be taught all aspects of Mike’s behavior plan. Specifically, they will be 
taught how to respond when Mike asks for help and how to respond when Mike asks for a choice (choice should 
allow for reduced work/demand).  Adults will be provided with scripts of possible choices they can provide. All 
adults that are working with Mike will be taught how to set up and use the job list. 
  
Staff should complete/update preference assessment with Mike at least every 2 weeks to identify items to use 
during earned breaks.  More often if Mike is not earning breaks or reports that he doesn’t want to the break choice 
that is being offerred.  
 
 

Who will be responsible for this action? Special education teacher, 2nd grade teacher      
 
When this action will be implemented:      11/4/XX     

 
 

Monitoring Plan 

 

Monitoring: complete the area(s) to be monitored 

 
BIP Student Goal: State how progress toward meeting this goal will be measured and how often progress will be 
measured. 
 

Action:  Classroom teacher will keep a frequency count of disruptive behaviors throughout each day.  Each 
week the special education teacher will graph the frequency rate (per hour) of disruptive behaviors. Mike's 
progress data will be reviewed by the team twice per month at Special Ed PLC meetings.  
 
In addition, staff will keep a frequency count of physically aggressive behaviors per day.  These behaviors will 
also be graphed weekly and progress data will be reviewed by the team twice per month at Special Ed PLC 
meetings.    
 

 
Who will be responsible for this action? Special education teacher and general education teacher 
 
When this action will be implemented:  11/4/XX 
 
Frequency of monitoring? daily 

 
 

Alternative or Replacement Behavior: State the method, person responsible and frequency of monitoring of 
replacement behavior success. 
 

Action:  Mike will be observed for replacement behavior skill acquisition twice per week for 20 minutes during 
literacy instruction and/or independent work time.  Mike will be rated on how accurately (independently) he asks 
for attention and asks for a choice using the attached rubrics. If Mike demonstrates the replacement behaviors 
independently more than once per 20 minute observation period, the highest score will be recorded.  Mike's 
progress data will be reviewed by the team twice per month at Special Ed PLC meetings.   
 

 
Who will be responsible for this action? Special education teacher 
 
When this action will be implemented:  11/4/XX 
 
Frequency of monitoring? daily 



 

 

 
 

BIP Implementation: State the method, person responsible and frequency of monitoring the implementation of the 
components outlined in this BIP. 
 

Action:  The implementation checklist (attached) will be completed one time per month to ensure all pieces of 
the plan have been implemented with fidelity.  Implementation data will reviewed when discussing Mike's 
progress monitoring data at Special Ed PLC meetings.  
 

 
Who will be responsible for this action? Special education teacher will coordinate observer from the IEP 
team. 
 
When this action will be implemented:  11/4/XX 
 
Frequency of monitoring? monthly 
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